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　How do Japanese schoolteachers evaluate cooperation with Yogo teacher? In a previous 
study, we found that this evaluation depends on the types of the cooperation. Specifically, 
schoolteachers positively evaluated coordination-type and corroboration-type of cooperation 
with Yogo teachers, however, they did not positively evaluate consultation-type cooperation. 
The purpose of the present study is to examine why the schoolteachers regarded the 
consultation-type cooperation with Yogo teacher as ineffective for supporting students who 
have difficulties. Using sample data from 349 Japanese elementary and junior high school 
teachers, multiple regression analyses predicted schoolteachers’ evaluation scores, which 
indicate whether the three types of cooperation provide effective support based on five 
variables (length of service, gender, school type, self-esteem, and their trust level toward their 
colleague teachers). The results indicated that 1) a high level of trust toward colleagues 
promotes the evaluation of all cooperation with Yogo teachers, and that 2) a high level of self-
esteem has negative effects on schoolteachers’ evaluation of the consultation-type cooperation. 
Based on these findings, we discuss potential supports that could be used to bolster the 
possible relationships between schoolteachers and Yogo teachers. 














Schoolteachers’ Evaluations on Consultation-type Cooperation with Yogo Teacher



















































































































0.87, SD = 1.24）やコラボレーション型連携（M = 1.44, SD = 1.35）については有効な支援をも
たらすものとして評価している一方で，コンサルテーション型連携については有効な支援をもた
らすものと評価していなかった（M = -0.16, SD = 1.29）。また興味深いことに，コンサルテーシ
ョン型連携への評価についてのみ，一般教諭が勤務する学校種間において有意な差（t （347） = 
3.06, p <.01）が示されている。小学校勤務の一般教諭はコンサルテーション型連携を有効な支援
をもたらすものと捉えていない一方で（M = 0.00, SD = 1.20），中学校勤務の一般教諭はむしろ
有効ではない支援として捉えている傾向すら示されている（M = -0.43, SD = 1.39; ゼロからの有
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